






 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



INDEPENDENT AUDITOR’S REPORTINDEPENDENT AUDITOR’S REPORTINDEPENDENT AUDITOR’S REPORTINDEPENDENT AUDITOR’S REPORT    

    

TO THE READERS OFTO THE READERS OFTO THE READERS OFTO THE READERS OF    ROYAL OAKROYAL OAKROYAL OAKROYAL OAK    SCHOOLSCHOOLSCHOOLSCHOOL’’’’SSSS    FINANCIAL STATEMENTSFINANCIAL STATEMENTSFINANCIAL STATEMENTSFINANCIAL STATEMENTS    

FOR THE YEAR ENDED 31 DECEMBERFOR THE YEAR ENDED 31 DECEMBERFOR THE YEAR ENDED 31 DECEMBERFOR THE YEAR ENDED 31 DECEMBER    2025202520252025 

 

 

The Auditor-General is the auditor of Royal Oak School (the School). The Auditor-General has appointed me, 

Cynthia Forbes, using the staff and resources of Forbes Audit Limited to carry out  the audit of the financial 

statements of the School on pages 1 to 18, that comprise the statement of financial position as at 31 

December 2025, the statement of comprehensive revenue and expense, statement of changes in net 

assets/equity and statement of cash flows for the year ended on that date, and the notes to the financial 

statements that include accounting policies and other explanatory information. 

 

OpinionOpinionOpinionOpinion    

 

In our opinion the financial statements:  

 

 present fairly, in all material respects: 

  

o the School’s financial position as at 31 December 2025; and 

 

o the financial performance and cash flows for the year then ended; and 

 

 comply with generally accepted accounting practice in New Zealand in accordance with Public Sector – 

Public Benefit Entity Standards, Reduced Disclosure Regime. 

 

Our audit was completed on 29 May 2026. This is the date at which our opinion is expressed. 

 

Basis for our opinionBasis for our opinionBasis for our opinionBasis for our opinion    

 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 

Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 

New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further 

described in the Responsibilities of the auditor section of our report. 

 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

audit opinion. 

 

Responsibilities of the Board for the financial statements Responsibilities of the Board for the financial statements Responsibilities of the Board for the financial statements Responsibilities of the Board for the financial statements     

 

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 

and that comply with generally accepted accounting practice in New Zealand.  

 

The Board is responsible for such internal control as it determines is necessary to enable it to prepare 

financial statements that are free from material misstatement, whether due to fraud or error.  

 

In preparing the financial statements, the Board is responsible for assessing the School’s ability to continue as 

a going concern. The Board is also responsible for disclosing, as applicable, matters related to going concern 



and using the going concern basis of accounting, unless the Board intends to close or merge the School, or has 

no realistic alternative but to do so. 

 

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 

 

Responsibilities of the auditor for the audit of the financial statements Responsibilities of the auditor for the audit of the financial statements Responsibilities of the auditor for the audit of the financial statements Responsibilities of the auditor for the audit of the financial statements     

 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 

our opinion.  

 

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 

exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or 

error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 

expected to influence the decisions of readers taken on the basis of these financial statements. 

 

For the budget information reported in the financial statements, our procedures were limited to checking that 

the information agreed to the School’s approved budget. 

 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also: 

 

 We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 

evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 

a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 

involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal 

control. 

 

 We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing an 

opinion on the effectiveness of the School’s internal control. 

 

 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 

 

 We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 

and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 

conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 

conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report 

to the related disclosures in the financial statements or, if such disclosures are inadequate, to modify 

our opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 

report. However, future events or conditions may cause the School to cease to continue as a going 

concern. 

 

 We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events in 

a manner that achieves fair presentation. 



 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 

and significant audit findings, including any significant deficiencies in internal control that we identify during 

our audit.  

 

Our responsibilities arise from the Public Audit Act 2001. 

 

Other information included in the Board’s annual reportOther information included in the Board’s annual reportOther information included in the Board’s annual reportOther information included in the Board’s annual report    

 

The Board is required to prepare an annual report which includes the annual financial statements and the 

audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ Progress and 

Achievement, a Statement of Compliance with Employment Policy, and a Statement of KiwiSport funding. The 

Board is responsible for the other information that it presents alongside its annual financial statements. 

 

The other information obtained at the date of our audit report includes copies of the Statement of Variance, 

Evaluation of the School’s Students’ Progress and Achievement, Statement of Compliance with Employment 

Policy, Statement of Te Tiriti o Waitangi and Statement of KiwiSport funding. 

 

Our opinion on the financial statements does not cover the other information and we do not express any form 

of audit opinion or assurance conclusion thereon. 

 

In connection with our audit of the financial statements, our responsibility is to read the other information. In 

doing so, we consider whether the other information is materially inconsistent with the financial statements 

or our knowledge obtained in the audit or otherwise appears to be materially misstated. If, based on our 

work, we conclude that there is a material misstatement of this other information, we are required to report 

that fact. We have nothing to report in this regard. 

 

IndependenceIndependenceIndependenceIndependence    

 

We are independent of the School in accordance with the Auditor-General’s Auditing Standards, which 

incorporate the independence requirements of Professional and Ethical Standard 1 International Code of 

Ethics for Assurance Practitioners (including International Independence Standards) (New Zealand) issued by 

the New Zealand Auditing and Assurance Standards Board. 

 

Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 

 

 

 

 

Cynthia Forbes 

Forbes Audit Limited 

On behalf of the Auditor-General 

Auckland, New Zealand 



 

Principal’s Report 

 

Royal Oak Primary School Annual 
Report 2025 

Royal Oak Primary School is strongly focused on student achievement and wellbeing. Achievement 
levels are regularly monitored, and programmes provided to have as many students as possible 
reach or exceed expected curriculum phases. An increased emphasis on staff and student wellbeing, 
and high levels of positive parent participation support helps to support engagement in learning from 
students and teachers. The school’s strategic plan, including our school values, forms the basis of 
how all decisions are made throughout the year.  
 
We provide a wide range of programmes to reflect our strategic plan.  These programmes include 
STEM (a fully released teacher to lead this), environmental Science, Eco Warriors, extra-curricular 
music opportunities (a fully released teacher to lead this) including class music lessons, choir and 
orchestra – hand chimes, violin, cello, ukelele, recorder, marimba.  We continue to be strong 
contenders in both the EPRo8 and Tournament of Minds competitions – winning regionally in both 
and nationally in ToM. We were fortunate in 2025 to have been able to employ a new Te Reo Kaiako. 
 
We have an increasing number of enrolments of neurodiverse students and students with 
behavioural concerns who are not funded by the Ministry.  These tamariki need one on one support 
in the classroom, so we continued to employ 14 learning support staff to enable each classroom to 
benefit from extra support for all the tamariki.  This is a huge financial commitment for the school, 
but one that benefits all the tamariki, and supports our teachers.  This did contribute to a budget 
deficit in 2025, however these tamariki cannot function in a mainstream school without support, so 
we had to provide this. We very much appreciate the work that our Parent Group does in fundraising 
as this all helps go towards running our learning support programme. 
 
Roseanne Gibson, manager of Cluster 8 RTLB (Ngā Manu āwhina), has continued to work closely 
with the principal to develop a strong and effective RTLB cluster. There are 30 RTLB employed and 
additional part time specialist support staff. The cluster is seen nation-wide as a high performing 
group.  
 
School property is well maintained following the 10 Year Property Plan and 5YA. Flexible Learning 
Environments provide a model for sharing strengths, guiding practice and supporting academic 
acceleration. Classrooms are bright and attractive, well-resourced and furnished and reflect inclusive 
learning programmes.  We have some issues with weather tightness in the administration block and 
are waiting for the Ministry to guide us regarding the work that is to be done.  We are also waiting 
on the building of a retaining wall at the back of our site, which is a health and safety issue. 
 
Excellent links exist between the Parent Group and the school and, as a result, the parent community 
is very active in supporting the school in significant fundraising. This is a key factor in the provision 
of additional school resources, employing learning support staff and in networking within our 
multicultural community. There were a number of significant events that they organised throughout 
the year that raised a significant amount of money and brought joy to many. I would also like to 
acknowledge and thank all the dedicated parents who give up their time to attend meetings and help 
out at events – their work and support is so very much appreciated.  I feel very proud of the 
relationship the school has with our Parent Group. 
 
The Board is a dedicated and committed group of parents. The Board is active in policy review and 
the meetings are heavily focused on raising student achievement and reporting in relation to the 
policies and progress with the Strategic/Annual Plan.  
 



 

Staff recruitment, when needed, is becoming more of a challenge with the difficulties with recruitment 
and retaining of quality teachers and learning support with appropriate experience. However, as 
Royal Oak Primary School is a sought-after place to work, the school leaders generally recruit strong 
and capable staff.   
 
2025 was a year of intense curriculum change.  We made a big investment in structured literacy 
through Liz Kane’s Little Learners Love Literacy.  We are now implementing structured literacy 
programmes across the school. We are slowly introducing curriculum changes for mathematics with 
the support of the Prime Mathematics resource. The introduction of all the curriculum changes has 
been at pace, and we are working on doing this at a pace that is manageable for both our Kaiako 
and ākonga to avoid any possibility of burn out.  
 
The school is proactive in its desire for high student achievement, building positive and inclusive 
links with the diverse community and in supporting its staff. There continues to be high levels of trust 
and respect within the school community.  
 
I would like to sincerely thank our community for the support that has been given to us as a kura 
over the past year.  
 
Ngā mihi 
Megan Clotworthy 
Tumuaki 

 
 
 

 
Megan Clotworthy (Principal)         
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Kiwisport Funding  
This report summarises the positive impact of KiwiSport funding of $7,013 on Royal Oak Primary 
School's physical education and sports programs in 2025. This funding has continued to 
strengthen participation, skill development, and overall student wellbeing across the school. 
 
Enhanced Supervision and Inclusive Participation:  

o A learning support person continued to support the supervision of games, ensuring 

inclusive participation for all students. 

o The school continued to financially contributed to this role, reinforcing our 

commitment to equitable access to physical activity. 

Equipment Investment to Support Programme Growth:  
o Kiwisport funding was used to purchase and update a range of sport equipment to 

support increasing student participation. 

o Investment in equipment supported the delivery of a broader and more engaging 

physical education programme across the school. 

Supporting Diverse Sporting Opportunities:  
o Funding supported transportation and access to a range of sporting opportunities, 

including zone events.  

Royal Oak Primary School thanks the Ministry for their support. The 2025 funding has enabled the 
school to expand opportunities, strengthen participation, and enhance both physical and mental 
wellbeing outcomes for our students.  
 
We remain committed to using KiwiSport funding effectively to ensure all tamriki have access to 
high-quality physical activity experiences that support them to be active, confident, and connected 
learners.  
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Statement of compliance with employment policy  
As a school, we operate an employment policy that complies with the principle of being a good employer. 

(Including our equal employment opportunities programme). 

Under s597 of the Act, we operate a personnel policy containing procedures generally accepted as 

necessary for the fair and proper treatment of employees in all aspects of their employment. 

Reporting on the principles of being a Good Employer 

How have you met your obligations to 
provide good and safe working 
conditions? 

Risk analyses are completed 
Hazards register is regularly monitored by the Property 
Manager and Principal. 
Near misses recorded 
Electrics tested annually 
Complaints procedure shared and made clear 
Principal is the EEO officer 
Provide 3 free counselling sessions with EAP 
Continue to provide hand sanitiser and masks if 
desired 
We wrap around and check in on people 
Provide support when people have trauma and check 
on wellbeing 
All staff sign Code of Conduct 
We follow all health and safety procedures  

What is in your equal employment 
opportunities programme?  
How have you been fulfilling this 
programme? 

Providing equal opportunity in employment irrespective 
of a person's sex, gender, gender identity, marital 
status, religious belief, ethical belief, colour, race, 
ethnic or national origins, disability, age, political 
opinion, employment status, family status or sexual 
orientation. Yes, we have been fulfilling this. 

How do you practise impartial selection of 
suitably qualified persons for 
appointment? 
  

If employees are in the same role and completing the 
same tasks, their pay will be equal and not assigned 
due to discriminatory reasons such as age, sex, or 
gender. 
An employment process is followed including 
interviews (including at least two team members), 
completing a matrix and then selecting the best person 
for the job irrespective of age, gender ID, religion, race 
etc. 

How are you recognising, 

− The aims and aspirations of Māori,  

− The employment requirements of 
Māori, and  

− Greater involvement of Māori in 
the Education service? 

Provide equal opportunities for all including our Māori 
staff  
We focus on educating our Māori students as Māori 
Connecting with whānau 
Consultation hui 
Co-opted a Māori Board member in 2024who was then 
an elected member in 2025. 
Honour Te Tiriti and Te Ao at all times 
Employed a Te Reo Kaiako again in 2025. 

How have you enhanced the abilities of 
individual employees? 

Provide a wide range of PL and opportunities for all 
staff 
Provide distributed leadership opportunities and 
remunerate for these (where possible) and provide 
release (where possible). 
Professional Growth Cycles 

How are you recognising the employment 
requirements of women? 

Parental leave, family leave where necessary, 
leadership promotional possibilities 
Family leave when required (for sick tamariki) 
Possible restricted hours of work due to whānau 
commitments – look at how we can work around that. 

How are you recognising the employment 
requirements of persons with disabilities? 

By recognising their disability and catering for this in 
the job description/requirements. 
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Where physical disabilities are involved, we will invest 
to make property adjustments accordingly. 

  
Good employer policies should include provisions for an Equal Employment Opportunities (EEO) 
programme/policy. The Ministry of Education monitors these policies: 
 

Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES NO 

Do you operate an EEO programme/policy?  Yes   

Has this policy or programme been made available to staff?  Yes   

Does your EEO programme/policy include training to raise awareness 
of issues which may impact EEO? 

 Yes   

Has your EEO programme/policy appointed someone to coordinate 
compliance with its requirements? 

 Yes   

Does your EEO programme/policy provide for regular reporting on 
compliance with the policy and/or achievements under the policy? 

 Yes – 
reviewed 
annually 

  

 

Financial statements (see attached) 
The following is a summary of the financial statements that must be included in your annual report.  

For further information, including examples (Kiwi Park model), see our Schools Annual Financial Statement 

Resources webpage. 

 

Statement of responsibility signed and dated 

This statement is signed by the principal and the presiding member. It acknowledges that the school board is 

responsible for the preparation and accuracy of the financial statements and states that the school board has 

established and maintained a system of internal control to safeguard the assets of the school or kura. 

 

Statement of comprehensive revenue and expense 

This statement summarises the revenue and expense of the school or kura over the financial year. It shows 

whether the school or kura has managed to operate within the funding they have received. 

 

Statement of changes in net assets/equity 

This statement shows the value and movements of the Government’s investment over the course of financial 

year in the school or kura, (this is known as ‘equity’) in the financial statement. 

 

Statement of financial position 

This statement shows everything the school or kura owns (assets) and everything it owes (liabilities) as at 31 

December of that year. 

 

Statement of cash flows 

This statement shows all cash received and all cash paid by the school or kura over the financial year. 

 

https://www.education.govt.nz/school/funding-and-financials/schools-annual-report/
https://www.education.govt.nz/school/funding-and-financials/schools-annual-report/
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How we have given effect to Te Tiriti o Waitangi  

• We lost our Te Reo Kaiako at the end of 2023. We managed to employ a new 
Kaiako for 2025 – employed as .5 kaiako teaching Te Reo to Years 2-6. 

• Our Te Reo Kaiako led our Rōpū Rangatahi and Kapa Pasifika rōpū – weekly 
sessions – supported by Matua Steve and Whaea Treena. 

• The Treaty of Waitangi is being recognised, honoured and embedded through the 
N.Z histories and local curriculum.  

• Staff have been encouraged to increase their knowledge and regular use of Te Reo, 
especially in the classroom.  

• School systems and routines have been adapted to include the 
increased use of Whakatauki, Karakia and waiata where appropriate for our school 
and context – i.e for meetings, beginning of the school day in classes and 
gatherings, including all staff meetings. 

• We have an annual Hui where we consult with whānau. 

• We scheduled a Matariki hīkoi up Maungakiekie (at 5.45am) – this event was well 
attended and was a very special event for our kura. 

• We co-opted a Māori Board member in 2024, who was then elected onto the Board 
in 2025. 

• We have signage in Te Reo across the school. 

• Termly pōwhiri took place to welcome new staff and students. 

• Staff who identify as female are addressed as Whaea and their first name, staff who 
identify as male are addressed as Matua followed by their first name. 

 

 

 



  

 

Ministry of Education | Analysis of Variance Reporting 

Analysis reporting 

Statement of variance and Evaluation 
and analysis report 

 
 

 

 

Reading 2023 2024 2025 

 Below At Above Below At Above Below At  Above 

All 
students 

34.4% 38.9% 26.7% 30.1% 40.2% 29.6% 
39% 40.9% 20.1% 

Māori 43.1% 27.3% 29.6% 47.9% 21.7% 30.5% 54.3% 34.3% 11.4% 

Pasifika 37.9% 43.9% 18.2% 28.6% 51% 20.4% 46.8% 44.7% 8.5% 

Male  34.0% 42.1% 23.9% 30.8% 40.2% 28.9% 41.3% 41.8% 16.8% 

Female 34.8% 35.3% 29.9% 29.5% 40.2% 30.4% 36.7% 40.0% 23.2% 

Year 1 57.7% 35.2% 7.1% 46.8% 46.8% 6.5% 56.5% 30.4% 13% 

Year 2 47.3% 47.4% 5.3% 36.5% 58.1% 5.4% 27.9% 65.6% 6.6% 

Year 3 38.8% 52.9% 8.2% 49.2% 44.4% 6.3% 46.2% 50% 3.8% 

Year 4 22.1% 37.7% 40.3% 25.9% 44.4% 29.7% 46.1% 38.5% 15.4% 

Year 5 24.1% 28.9% 47.0% 18.1% 25% 57% 37% 34.6% 28.4% 

Year 6 18.0% 32.5% 49.4% 12.8% 25.6% 61.7% 18.8% 29% 52.2% 



  

Ministry of Education | Tātaritanga raraunga Page 2 

Tātaritanga raraunga 

 

 

 

 

 

 

 

Writing 2023 2024 2025 

 Below At Above Below At Above Below At Above 

All 
students 

38.3% 48.8% 12.9% 31.5% 50.7% 17.8% 
44.5% 46.8% 8.7% 

Māori 52.3% 34.1% 13.6% 41.3% 41.3% 17.4% 54.3% 40% 5.7% 

Pasifika 50.0% 45.5% 4.5% 36.7% 55.1% 8.2% 53.2% 46.8% 0% 

Male  40.5% 49.4% 10.1% 32.7% 50.9% 16.3% 46.6% 46.6% 6.7 

Female 35.9% 48.2% 15.9% 30.4% 50.4% 19.2% 42.3% 47% 10.7% 

Year 1 32.4% 64.8% 2.8% 21% 71% 8% 49.3% 50.7% 0% 

Year 2 47.4% 49.1% 3.5% 41.9% 58.1% 0% 36.1% 63.9% 0% 

Year 3 44.2% 55.8% 0.0% 50.8% 44.4% 4.8% 52.5% 47.4% 0% 

Year 4 41.1% 41.0% 17.9% 42% 43.2% 14.8% 55.4% 35.4% 9.2% 

Year 5 38.5% 38.6% 22.9% 18.1% 54.2% 27.8% 44.4% 45.7% 9.9% 

Year 6 22.9% 48.2% 28.9% 17.5% 38.4% 44.2% 27.5% 39.1% 33.3% 



  

Ministry of Education | Tātaritanga raraunga Page 3 

Tātaritanga raraunga 

 

 

 

 

 

 

Mathemat
ics 

2023 2024 2025 

 Below At Above Below At Above Below At Above 

All 
students 

31.1% 43.1% 25.8% 22.6% 52.2% 25.3% 
36.7% 49.2% 14.2% 

Māori 43.2% 34.1% 22.8% 26% 47.8% 26.1% 54.3% 37.1% 8.6% 

Pasifika 44.0% 40.9% 15.2% 30.6% 57.1% 12.2% 44.7% 48.9% 6.4% 

Male  25.8% 44.4% 29.8% 19.5% 50.7% 29.7% 33.2% 48.6% 18.3% 

Female 36.9% 41.8% 21.4% 25.4% 53.6% 21% 40% 49.8% 10.2% 

Year 1 33.8% 62.0% 4.2% 14.5% 74.2% 11.3% 56.5% 43.5% 0% 

Year 2 38.6% 52.6% 8.8% 35.2% 59.5% 5.4% 26.2% 65.6% 8.2% 

Year 3 41.8% 54.7% 3.5% 27% 66.7% 6.3% 43.6% 53.8% 2.6% 

Year 4 26.9% 33.3% 39.8% 27.2% 53.1% 19.8% 41.6% 46.2% 12.3% 

Year 5 25.3% 28.9% 45.8% 18.1% 27.8% 54.2% 27.2% 50.6% 22.2% 

Year 6 18.1% 31.3% 50.6% 13.7% 39.1% 47.1% 24.6% 36.2% 39.1% 
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Tātaritanga raraunga 

 

 

 

 

 

 

 

 

 

 

Identified areas for development for 2025 

Goals for 2025     End of 2024   Mid-2025   End 2025  

Māori and Pasifika Writing:    
To have 70% of students achieving at or above the expected curriculum level.   

Māori  58.7%  9.4% 45.7% 

Pasifika  63.3%  2.3% 46.8% 

Year 3, 4 and 5 Writing:    
To have 70% of students achieving at or above the expected curriculum level.   

Year 3 58.1%  7.1% 47.4% 

Year 4 49.2%  16.7% 44.6% 

Year 5 58.0%  13.8% 55.6% 

Year 3 Reading:    
To have 70% of students achieving at or above the expected curriculum level.   

Year 3  50.7%  20% 53.8% 

Māori Reading:    
To have 70% of students achieving at or above the expected curriculum level.   

Māori  52.2%  12.5% 45.7% 

 

 

Identified areas for further development for 2026 

Goals for 2026     End of 2025   
(rounded) 

Mid-2026   End 2026 

Māori and Pasifika Writing:    
To have 70% of students achieving at or above the expected curriculum level.   

Māori  46%    

Pasifika  47%    

Year 3, 4 and 5 Writing:    
To have 70% of students achieving at or above the expected curriculum level.   

Year 3 47%    

Year 4 45%    

Year 5 56%    

Year 3 Reading:    
To have 70% of students achieving at or above the expected curriculum level.   

Year 3  54%    

Māori Reading:    
To have 70% of students achieving at or above the expected curriculum level.   

Māori  46%    
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Tātaritanga raraunga 

 

 

 

 

 

 

 
 

  School Name:  Royal Oak Primary School (End of 2025) School Number:  1475 

 

Strategic Aim from 
2025 Strategic Plan: 

 

1. To further develop an effective future-focused curriculum.  

2. To build an inclusive and nurturing community embracing our bicultural heritage and culturally responsive 
practices.  

3. To develop a school culture based on our values where all stakeholders are valued and empowered to learn.  

Annual Aim 2025:  

 

\ 

1. Develop a future focused curriculum through collaborative, creative and innovative approaches. 

2. Embed our school wide culturally responsive practices. 

3. Develop our schoolwide focus on hauora aligning with our school values. 

Baseline Data from 
2024:  
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Tātaritanga raraunga 

 

 

 

 

Goals for 2026: 

 

 

 

 
 
 
 
 
 

Goals for 2026  End of 2025 Mid-2026 End 2026 

Māori and Pasifika Writing: 
To have 70% of students achieving within or beyond the expected 
phase. 

Māori 46%   

Pasifika 47%   

Year 4,5 and 6 Writing: 
To have 70% of students achieving within or beyond the expected 
phase. 

Year 4 47%   
Year 5 45%   
Year 6 56%   

Year 4 Reading: 
To have 70% of the students achieving within or beyond the phase. 

Year 4 54%   

Māori Reading: 
To have 70% of the students achieving within or beyond the phase. 

Māori 46%   

 
 



 

Ministry of Education | Analysis of Variance Reporting 

Actions 
What did we do in 2025? 

Outcomes  
What happened in 2025? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next for 2026? 

Teachers undertook professional 
development in the English 
curriculum. 
The new curriculum was 
introduced but we were not 
provided with adequate 
assessment to align with the 
revised curriculum, so continued to 
use the tools that we had with the 
previous curriculum.  These tools 
didn’t necessarily align with the 
new phases of learning. 
Teachers analysed assessment 
data and set next learning steps 
with students early in term one.  
  

Data shared at parent goal setting 
conferences and areas of concern 
and strength noted.  
  

Revised curriculum 
implementation continued 
throughout the year.  
  

Teachers created targeted 
programmes to support learning 
needs.  
  

Moderation of OTJ’s- data was 
gathered each term with teachers 
making OTJ’s and sharing the 
evidence used to make this. This 
data was gathered according to 
assessment tools that we had 
been using previously.  

Key: 
Not achieved 
Achieved 
 
Target 1:   
Māori and Pasifika Writing:   
To have 70% of ākonga 
achieving at or above the 
expected curriculum level.  
Result: 
46% of Maori ākonga   
47% of Pasifika ākonga  
 
Target 2:   
Year 3, 4 and 5 Writing:   
To have 70% of ākonga 
achieving at or above the 
expected curriculum level.  
Result: 
Year 3 47% 
Year 4 45% 
Year 5 56% 
 
Target 3:  
Year 3 Reading:   
To have 70% of ākonga 
achieving at or above the 
expected curriculum level.  
Result: 
Year 3 Reading: 54% 
 
Target 4. Māori Reading:   
To have 70% of ākonga 
achieving at or above the 
expected curriculum level.  

A variance for not achieving the 
targets can be mainly attributed to 
the introduction of the revised 
curriculum. 
The introduction of the revised 
curriculum has hugely impacted 
the 2025 data. 
Curriculum levels changed from 
Level 1 – Year 1/2  
Level 2 – Year 3/4  
Level 3 – Year 5/6  
To: 
Phase 1: Year 0-3 
Phase 2: Year 4-6 
It becomes very difficult to 
compare data when two different 
types of data are being compared. 
  
We have a number of Māori and 
Pasifika learners who have been 
diagnosed with specific learning 
needs.  
 
We also had new ākonga arrive 
from other kura.  A number of 
these ākonga arrived working well 
below expected levels and have 
learning needs. Transition of these 
new ākonga has a major impact on 
our data each year. 
 
The number of English Language 
learners arriving at our kura also 
impacts the data. As their English 
acquisition improves so does their 

New targets are set for 2026:  
1. Māori and Pasifika Writing:   
To have 70% of students within 
or beyond the expected 

learning phase.  
 
2. Year 4, 5 and 6 Writing:   
To have 70% of students within 

or beyond the learning phase.  
 
3. Year 4 Reading:   
To have 70% of students 
achieving within or beyond the 
expected learning phase.  
 

4. Māori Reading:   
To have 70% of students 
achieving within or beyond their 
expected learning phase.  
 
Pats will be introduced to measure 
achievement for Year 4-6 reading. 

The SMART tool will be 

introduced for Year 4-6 for English 

and Mathematics. 
A strong focus will be made on 
teaching across the re-designed 
learning phases.  
Small, target groups will be 
identified for all curriculum areas. 
These groups will be tracked 
closely by teachers and senior 
leaders.  
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Teacher judgments were 
compared and discussed.  
  

Moderation practices continued.  
  

A number of small intervention 
groups for target students 
introduced where and when 
possible, particularly in structured 
literacy. A learning support staffer 
took reading intervention groups. 
  

Target students are regularly 
tracked by teachers and senior 
leaders.  
  

Collaborative spaces allowed more 
frequent one on one support 
situations where and when 
possible.  
  
 
 

Result: 
46% of Māori ākonga achieved 
at or above the expected 
curriculum level. 
 
The introduction of the revised 
curriculum has hugely impacted 
the 2025 data. 
Curriculum levels changed from 
Level 1 – Year 1/2  
Level 2 – Year 3/4  
Level 3 – Year 5/6  
To: 
Phase 1: Year 0-3 
Phase 2: Year 4-6 
It becomes very difficult to 
compare data when two different 
types of data are being compared. 
 

achievement, however, evidence 
says that a non-English speaker 
takes 5 to 7 years to fully develop 
their cognitive academic language 
proficiency... so this, too, is 
impacting the data for some 
targets. 
 

. 

 

 

 

Kaiako to ensure that they are 
using explicit teaching pedagogy – 
based on the revised curriculum 
and the science of learning.  
  

Team leaders and SLT will 
continue to regularly monitor data 
and work with teams on effective 
practices and support focusing on 
target students.   
  

Collaborative practices will have a 
planned component for one on one 
and small group teaching.   
  

ESOL teacher employed and a 
focus on oral language, supported 
by ELAs – English Language 
Assistants, and learning support 
staff who work supporting small 
groups in class.  
  
Continue to develop the structured 
literacy programme.  
Structured literacy to include small 
group intervention for target 
students. These students get extra 
teaching of the same thing to 
reinforce their learning – review 
and practice.  This will be 
supported by a trained learning 
support person taking intervention 
groups. 
 
Mathematics PL to take place 
across the year – with a facilitator 
leading two ToD of learning. 
Structured Literacy Programme 
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running in the Acorns team and we 
are continuing to develop this 
across the Oaks team.   
Continue to work on teacher 
recognition of unconscious bias 
and how this impacts learning.  
Mahi Tahi evenings – to get to 
know whānau and ways in which 
you can connect with whānau to 
support the tamariki’s learning.  
Focus on teaching Māori as 
Maōri.  
Run whānau information evenings 
to inform whānau of programmes 
and how they support their 
tamariki. 

Invite Pasifika families to our Fono. 

Planning for 2026:  

Mahi Tahi evenings to continue to build relationships with whānau  
New reporting to be introduced to whānau 
Revised Mathematics curriculum yearly overview being implemented. 
Consult with our Pasifika and Māori communities  
Continue and expand Structured Literacy approach across the school.  
Professional Learning provided across the school for Structured Literacy via webinars 
Professional learning relating to the revised mathematics curriculum – MoE PLD 2 days ToD and in-house PLD 
Incorporate the Prime maths resource books to support the mathematics programme. 
Emphasis on Teacher Inquiry through the Professional Growth Cycle – all teachers to have personal teaching inquiry focused on improving 
achievement of target students with a focus on literacy and mathematics.  
Intervention programmes for target students in literacy within classes with learning support – training learning support with structured literacy 
approaches to review and practise what the target students are learning daily.  
Termly tracking of target students by Kaiako and DPs 

Introduction of key assessment tools – SMART and PATs (Year 3-6) 

Twice yearly reporting to the Board on achievement  
Continued development of culturally sustaining practice across the school - Tapasā PL 
Continue the Mitey programme to support student wellbeing. 

 


